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ABSTRACT This qualitative study explores how school principals support teachers of Twice-exceptional Students,
focusing on leadership strategies and collaborative efforts. The research aims to uncover principals’ experiences
and self-identified strengths in fostering inclusive practices. Adopting an inductive approach, the study utilizes
thematic analysis to extract insights from interviews with eight principals in Hail (a city in Saudi Arabia). The
sample of eight principals from competitive schools catering to gifted students with special needs, was recruited
using purposive sampling technique. Two main themes, “Principals’ Experiences in Collaboration” and “Self-
identified Strengths,” emerged from the data. The findings contribute a unique perspectives on the role of principals
in supporting teachers of Twice-exceptional Students, offering practical implications for principals engaged in
inclusive education.

INTRODUCTION

How school principals use their leadership
skills to involve teachers in important conversa-
tions about inclusion, specifically when it comes
to twice-exceptional students, is not well under-
stood (Sabatino and Wiebe 2022). Twice-excep-
tional students, also known as “gifted students
with learning disabilities,” possess exceptional

intellectual abilities alongside one or more dis-
abilities. The term “twice-exceptional” was
coined to describe students who have a disabil-
ity and also have characteristics and traits as-
sociated with giftedness (Baldwin et al. 2015).
These students may exhibit a wide range of char-
acteristics, such as unusual imagination, poor
reading and writing skills, lack of organizational
and study skills, and low self-esteem. However,
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the lack of understanding of the criteria of twice-
exceptionality often interferes with parents and
teachers recognizing the problems of twice-ex-
ceptionality (Aqilah et al. 2019).  Legislation and
policy supporting gifted and special education
have a history of excluding twice-exceptional
students, highlighting the need to expand their
visibility and support (Foley-Nicpon and Teriba
2022). It is vital to understand and recognize the
unique needs of twice-exceptional learners to
provide tailored interventions that address their
strengths and potentials (Aqilah et al. 2019). In-
clusive education for twice-exceptional-students
refers to the practice of providing educational
opportunities that meet the needs of students
who are both gifted and have a disability. Ac-
cording to a review of implications for special
and inclusive education, these students can be
taught effectively in inclusive education settings
as long as they are able to access a continuum
of special education interventions, collaborate
with parents and specialists, and focus on de-
veloping strengths as much as remediating dif-
ficulties (Gierczyk and Hornby 2021).  These stu-
dents face a unique set of challenges in educa-
tional settings, and recommended strategies for
accommodating them include providing favor-
able learning environments, supportive school
contexts, and various accommodations such as
curriculum differentiation (O’Sullivan et al. 2017).
The journey toward a shared vision for twice-
exceptional learners involves exploring their
characteristics, needs, educational strategies,
mental health supports, and collaboration ap-
proaches (Baldwin et al. 2015).  Recent literature
has focused on teachers’ experiences and per-
ceptions regarding the education of twice-ex-
ceptional students, as well as the implications
for their education (Gierczyk and Hornby 2021).
Studies have also shown that strong leadership
by school administrators is correlated with in-
clusive strategies that promote efficiency among
the teaching staff and have the capability of fore-
seeing better outcomes for students (Versland
and Erickson 2017; Klingner 2022). Educators
often provide targeted interventions to meet the
unique needs of twice-exceptional students
(Trail 2022). This suggests that teachers work-
ing with twice-exceptional students exert extra
effort compared to those instructing in standard
classrooms, navigating the unique challenges

and potentials of these students. Supporting
these teachers becomes the responsibility of
school principals. However, for a long time, schol-
ars have attempted to study the inclusive strate-
gies used by school principals in various coun-
tries to address the needs of minority students
with disabilities (Mun et al. 2021; Castellano and
Chandler 2022). Such studies completely ignored
that teachers of these students also need support.

The literature suggests ways in which prin-
cipals and educators can enhance the support
system for Twice-Exceptional Students, espe-
cially those from minority groups who are both
gifted and have disabilities (Bannister-Tyrrell et
al. 2018; Hébert 2022). Despite the inherent chal-
lenges of catering to the diverse needs of these
students, the literature serves as a valuable
guide. Researchers have extensively explored
the inclusive practices of school principals aimed
at addressing the needs of minority students
with disabilities. However, a gap exists in under-
standing how these principals leverage their lead-
ership skills to foster crucial dialogues about
inclusivity and racism, particularly concerning
twice-exceptional students. Studies have indi-
cated a correlation between exemplary leader-
ship by school principals and successful inclu-
sive practices, ultimately improving teachers’
effectiveness and leading to better outcomes for stu-
dents (Versland and Erickson 2017; Klingner  2022;
Walrod 2022).

To effectively address the challenges faced
by twice-exceptional students evaluating and
improving the inclusivity and antidiscrimination
practices implemented by school principals is
crucial (Klingner 2022). The literature offers var-
ious strategies to enhance the situation for Twice-
Exceptional Students emphasizing the roles of
teachers and school principals (Ronksley-Pavia
et al. 2018; Elhoweris et al. 2021). It explores how
principals support classroom teachers engag-
ing them in critical discussions on instruction
including issues of racism and the needs of Twice-
Exceptional Students (Mayes and Moore 2016;
Jarvis 2022).

Research indicates that effective collabora-
tion among administrators positively influences
teachers’ job satisfaction when instructing
Twice-Exceptional Students. Studies have dem-
onstrated that efficient collaboration leads to
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increased job satisfaction (Aldridge and Fraser
2016; Dou et al. 2017; Trail 2022). Principals who
lead by example and foster a collaborative atmo-
sphere in their schools positively impact teach-
er satisfaction (Dou et al. 2017). Additionally
schools that provide administrative support and
promote teamwork among staff are more likely
to retain teachers (Conley and You 2009; Trail
2022). Furthermore school administrators play a
crucial role in supporting specialized programs
and promoting inclusive strategies for all teachers
not just those directly involved in such programs
(Reis et al. 2014).

Researchers also identified providing teach-
ers with proper training in identifying and sup-
porting twice-exceptional students (Bianco and
Leech 2010). This training should be incorporat-
ed into both pre-service teacher programs and
in-service professional development (Foley-
Nicpon and Lin 2022). Researchers like Renzulli
and Gelbar (2019) have identified effective strat-
egies for enhancing classroom instruction in-
cluding the implementation of professional learn-
ing communities and embedded professional
development led by school administrators fos-
tering collaborative efforts. Furthermore to efficient-
ly support twice-exceptional students collabora-
tion is essential among all stakeholders including
principals’, teachers parents and other relevant
individuals such as the students themselves
(Ritchotte and Zaghlawan 2019; Trail 2022).

The objective of this research is to investi-
gate how school administrators describe their
involvement in collaborative efforts to assist
general education teachers with twice-exceptional
students. Through the analysis of their descrip-
tions the researchers aim to uncover the princi-
pals’ understanding of collaboration. Previous
studies have shown that such collaborative initi-
atives can result in increased job satisfaction and
professional development for teachers (Conley
and You 2009). It is widely recognized that school
principals play a vital role in designing and de-
veloping collaborative environments within their
schools (Steyn and Vanyoro 2023). Furthermore
when principals cultivate long-term partnerships
between teachers and external organizations such
as universities and intermediate units enduring
collaborative environments can be created
(Bianco and Leech 2010; Klingner 2022).

This research aims to examine the percep-
tions and experiences of school principals identi-
fied as supporting twice-exceptional students.
By centering their stories and perspectives this
study seeks to give a voice to the principals.
Understanding their experiences can offer in-
sights into potential areas of improvement to
assist school administrators’, educators and oth-
er professionals in developing more effective
strategies and approaches that go beyond the
traditional focus on academic achievement. As
the topic of professional development within the
educational community has become increasing-
ly relevant this study hopes to contribute to the
conversation by highlighting the experiences of
the principals in question. Furthermore, this re-
search aims to fill a gap in the existing literature
by providing a more comprehensive view of the
principal’s experiences and perceptions rather
than focusing on a specific aspect.

Objectives

The research aim to answer two important
questions. The first questions is, “How do prin-
cipals describe their experiences in working with
collaborative groups that support general edu-
cation teachers instructing Twice-exceptional
students?” The second question is, “What
strengths do principals perceive they have in sup-
porting general education teachers instructing
Twice-exceptional students?”

METHODOLOGY

The qualitative research method employed
in this study aims to deeply explore the percep-
tions and experiences of school principals who
support twice-exceptional students. Qualitative
research excels at delving into the subjective
experiences and interpretations of individuals,
allowing for a nuanced understanding of their
thoughts, feelings, and motivations. This is cru-
cial for capturing the complexity of supporting
twice-exceptional students, who often have
unique educational needs. Adopting an induc-
tive approach the study emphasizes the central-
ity of themes emerging from the data to address
research questions, steering clear of predeter-
mined themes by the researchers (Creswell et al.
2007; Ryder et al. 2019). To gather data, an open-
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ended technique was applied, because it cap-
ture rich perspectives, while theme development
reveals patterns and insights into shared experi-
ences (Braun and Clarke 2022, 2023). This meth-
od aligns seamlessly with the inductive process,
maintaining consistency with the comprehensive
nature of the research inquiry. This inductive ap-
proach prioritizes themes arising from data, en-
suring findings are driven by participants’ voic-
es. Further details about participants, setting, and
the methods of data analysis and collection will
be elaborated in the following sections.

Participants and Setting

In this research, a purposeful sampling tech-
nique was employed to select individuals offer-
ing insight into the subject of school principals.
The sample population consisted exclusively of
school principals. Participants were chosen from
ten schools in Hail, Saudi Arabia, providing a
congregated setting for students who are both
gifted and have special education needs. Ad-
missions to these competitive schools require
students to undergo a standardized intelligence
test, such as the WISC-V by Wechsler (Wech-
sler 2014), administered by a licensed psycholo-
gist. To meet inclusion criteria, students must
score notably, with a full-scale intelligence quo-
tient of 120 or higher. These specialized charter
schools cater to gifted students from early years
to year 12, designed to address the emotional,
intellectual, and social requirements of both gifted
and special education students.

Despite contacting all ten school principals,
only eight agreed to participate in the study.
While no quantitative data were collected on
their socioeconomic status, participants were
asked about their and their spouse’s employ-
ment status and occupations during the inter-
views for sake of building rapport. The partici-
pants were informed that their involvement was
voluntary, with the freedom to discontinue par-
ticipation at any time. They were assured that
their answers would remain private. The partici-
pants, with an average age of 35 and a range of
30 to 47, had an average of 7 years of teaching
experience, ranging from 4 to 26 years. Majority
of participants held a Bachelor’s degree, and 2
held a Master’s degree.

Data Collection

The principal investigator conducted per-
sonal interviews, utilizing face-to-face interac-
tions with each participant. The study adopted
the interview protocol of research by Alsamani
et al. (2023) to ensure the questions fit the con-
text of principals’ characteristics and how they
provide support to teachers of twice-exception-
al students. Participants were asked a total of
eight questions. These interviews were conduct-
ed in private rooms within the schools, lasting
approximately 30-46 minutes. The initial focus
of the interviews was on gathering demograph-
ic details about the school, teachers, and pro-
grams for twice-exceptional students. Subse-
quently, the researchers delved deeper into the
experiences and perspectives related to twice-
exceptional students. To ensure a comprehen-
sive understanding, the researchers employed
eight open-ended questions adopted with the
study’s central theme in mind (Creswell et al.
2007). The interview process aimed to create an
environment where participants could freely ex-
press their experiences and perspectives on sup-
porting general education teachers dealing with
twice-exceptional students. The researchers ini-
tiated discussions by asking about the partici-
pants’ definition of “Twice-Exceptional Stu-
dents,” facilitating conversations about the con-
cept and allowing participants to share their per-
sonal experiences. To explore the strengths that
principals believed they possessed in support-
ing general education teachers dealing with
twice-exceptional students, specific questions
were formulated. Additionally, as a primary fo-
cus of the study, questions were included to
investigate the connection between giftedness
and parenting experience. Throughout the in-
terviews, the researchers maintained a subtle
approach, seeking additional information only
when necessary for clarification or to expand
the conversation. Supplementary prompts were
used to summarize responses, confirm under-
standing, and encourage elaboration with spe-
cific examples. Following the interviews, partic-
ipants were given the opportunity to share any
additional thoughts or information they felt had
not been previously addressed. For instance,
the researchers may have paraphrased partici-
pants’ responses, saying, “From what I under-
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stand, you are saying...” and allowing participants
to clarify or confirm their statements.

Data Analysis

The researchers employed the thematic anal-
ysis method introduced by Braun and Clarke
(2022) to review the accumulated interview data.
Despite its inherent flexibility, this approach is
commonly used in qualitative research to main-
tain the accuracy and credibility of outcomes
(Nowell et al. 2017). This flexibility proves bene-
ficial for this specific study and the interview
procedure, allowing the researchers to process
the raw data thoughtfully and in detail.

Following the methodology outlined by
Braun and Clarke (Braun and Clarke 2006), the
researchers followed six steps: (1) becoming ac-
quainted with the data, (2) producing initial
codes, (3) identifying themes, (4) examining
themes and underlying subthemes, (5) defining
and titling themes, and (6) generating the report.
The researchers transcribed all interviews ver-
batim using audio recordings. During the cod-
ing process, words or phrases representing a
concept were highlighted in each text copy, and
notes were made in the side column. The re-
searchers preserved the wording almost identi-
cal to the raw data’s phrasing, ensuring fidelity.
For example, if a principal’s statement was “I am
supporting general education teachers,” the
corresponding code in the side column would
state “instruct Twice-Exceptional Students.”
There were 43-88 codes in each transcription,
and these were recorded in a spreadsheet dur-
ing the initial coding process. Subsequently, the
researchers analyzed the related data of these
codes. Following this, the researchers held a
meeting where they generated themes by ana-
lyzing and verifying the meaning of the codes.
The research questions guided this code analy-
sis, and irrelevant codes were highlighted in a
specific color. The remaining codes relevant to
the research questions were thoroughly ana-
lyzed to generate themes. In cases of disagree-
ment among researchers regarding codes, the
raw data was revisited. The analysis continued
until the researchers reached a consensus on
codes and themes. The experience of the princi-
pal in extending support to classroom teachers
of Twice-Exceptional Students was considered
throughout the process of generating themes.

RESULTS

The researchers came up with primary themes
relevant to research queries at the end of the data
analysis process (see Table 1). The primary
themes included the collaboration experience of
the principal and Self-identified Strengths. These
themes are associated with the principal’s experi-
ence in different ways. The first theme is relevant
to the principal’s experience in supporting gener-
al education teachers of Twice-exceptional stu-
dents through collaborative groups. The second
theme is associated with principals’ perceptions
about the strengths they can extend to general
education teachers to support them in teaching
Twice-exceptional Students. Both the mentioned
themes are explained with supporting sections to
highlight the experiences of the participants.

First Main Theme: Principals’ Experiences in
Collaboration

This main theme had following sub-themes:

Evolution of Collaboration over Time

The very first subtheme identified under the
broader category of principal’s experience in
collaboration was evolution of collaboration over
time. The participants articulated their experi-
ences regarding the support they provided to
general education teachers in educating Twice-
Exceptional Students. This collaboration evolved
over time, contributing to greater consistency in
teaching practices. Four participants emphasized
the transformation of teaching and support
practices, particularly in the context of Twice-Ex-
ceptional Students. It is noteworthy that modern
teaching practices prioritize collaboration and con-
sultation as integral steps before making significant
decisions.

Professional Advantages of Collaboration

The second subtheme identified from the
interview responses under the broader catego-
ry of collaboration was professional advantag-
es of collaboration. Participants recognized the
professional advantages afforded to principals
through collaboration groups that provided sup-
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port to general education teachers tasked with
teaching Twice-Exceptional Students. Four par-
ticipants (P1, P4, P5, and P8) commended the
collaborative efforts of the staff, acknowledg-
ing the school’s ability to effectively educate
Twice-Exceptional Students. They also celebrat-
ed the resulting improvements observed in stu-
dents, manifesting as promising outcomes and
notable achievements.

Furthermore, three participants asserted that
principals with a background and expertise in
special or gifted education excel in collabora-
tion with teachers of Twice-Exceptional Stu-
dents, offering greater support compared to
those lacking such experience. Notably, partici-
pants P2, P4, and P7 were specifically identified
as having a gifted education background, rein-
forcing the significance of specialized knowl-
edge in fostering effective collaboration within
this context.

Influence of Background and Expertise

The third subtheme identified is that princi-
pals with experience in gifted education are ded-
icated to carefully considering each scenario
rather than hastily deciding to exclude a child

from the program. Their expertise in Twice-Ex-
ceptional Students proves advantageous, as
experienced principals actively investigate po-
tential errors in the selection process. Instead of
immediately moving or excluding the child from
the program, they engage in effective communi-
cation with other departments to address and
resolve any issues (P3). Participants, specifical-
ly P1 and P7, highlighted that teachers of Twice-
Exceptional Students gain access to more re-
sources when supported by experienced princi-
pals. The collaborative efforts of principals prove
particularly beneficial for teachers facing chal-
lenges in instructing Twice-Exceptional Students,
offering both support and motivation.

Participant P6 explains; “My background and
experience of special education teaching allow
me to deliver my responsibility as a principal
more effectively than other principals lacking
experience of gifted education. In our society,
most preschool teachers lack experience in gift-
ed or special education and most teachers in-
cluding me tend to lack experience in the begin-
ning and gain experience over time as they pursue
their teaching profession.”

In essence, principals with a background in
gifted education employ a thoughtful approach,

Table 1: Thematic analysis results

Main theme Sub-theme Description n %

Principals’ Evolution of Collaboration over Time Collaboration with general 4 50
Experiences in education teachers in supporting
Collaboration Twice-Exceptional students

evolves over time.
Professional Advantages of Collaboration Collaboration groups offer benefits 4 50

to both principals and teachers.
Influence of Background and Expertise Principals with experience in gifted 3 37.50

education excel in collaboration
and support.

Principal Collaboration and Access to Collaborative leadership involves 3 37.50
Resources providing support to teachers

through seamless cooperation.
Self-Identified Identification and Utilization of Collaboration enables the recognition 4 50
Strengths Personal Strengths and utilization of individual strengths.

Individual Urge to Extend Support to Principals feel a strong sense of 4 50
Teachers of Twice-Exceptional Students responsibility to support teachers of

Twice-Exceptional students.
Need for Professional Development Principals recognize 4 100

Opportunities the importance of professional
development for both themselves
and teachers.

Leveraging Professional Development Principals strengthen their experience 4 100
Opportunities through professional development
and share their knowledge with teachers.
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addressing issues rather than resorting to swift ex-
clusion. This strategic and investigative mindset
benefits both the students and the collaborative
teaching environment. The collaboration between
principals and teachers becomes a catalyst for over-
coming challenges and enhancing the educational
experience for Twice-Exceptional Students.

Principal Collaboration and Access
to Resources

Three participants (P1, P6, and P8) shared a
unified perspective on collaborative leadership.
They collectively defined it as leadership that
provides support to general teachers in schools,
aiding them in delivering education to gifted stu-
dents through seamless cooperation through-
out the educational process. This collaborative
approach is not merely endorsed but is expect-
ed to be evident throughout the teaching of gift-
ed students, manifested in both the actions and
words of the teachers. On a separate note, par-
ticipant P2 takes pride in an exceptional and fruit-
ful commencement. He values the effectiveness
of his support extended to teachers. He says “I
am of the view that this is one of the effective
and natural methods to support inexperienced
teachers who face challenges in understanding
Twice -Exceptional Student’s needs and to bring
development in teaching practices inside school
premises. This success may not be accredited to
my experience only. Instead, I give the credit for
this success to the degree of success which mo-
tivated teachers to follow in my footsteps and try
novel methods and techniques.” Participant 5 said,
“Our collaboration involves working together as
a team in decision-making…. Collaboration must not
only be verbally endorsed but must be implemented
practically through collaborative work and effort.
Hence, we collaborate by arranging team meetings
for each grade to offer support in imparting quality
education to cater to Twice-Exceptional Student’s
needs.”

Second Main Theme: Self-Identified Strengths

This main theme had following sub-themes:

Identification and Utilization of
Personal Strengths

The initial subtheme within this main theme
revolves around the identification and utiliza-

tion of personal strengths. Participants (P3, P4,
P6, and P8) assert that collaboration enables the
recognition of individual strengths, subsequent-
ly enhancing the delivery of improved instruc-
tion to Twice-Exceptional Students. Our collab-
orative efforts to enhance the instruction of
Twice-Exceptional Students were straightfor-
ward, without requiring extensive deliberation,
as most team members had initiated steps in this
direction. The participant 2 claimed, “I would
like to share my personal experience as a princi-
pal when one of the teachers told me about
Twice-Exceptional Students in his class and
asked me if the school would accommodate such
students. Our school was already committed to
serving the needs of special and gifted students,
so I barely took a minute to make the decision
and considered this as a step ahead in our efforts
aimed at the instruction of Twice-Exceptional
students.”

Individual Urge to Extend Support to
Teachers of Twice-Exceptional Students

The second subtheme identified emphasized
principal’s need to support teachers of Twice-
Exceptional Students. It was noted that most
participants were compelled to support teach-
ers of gifted and special students under the in-
fluence of feelings of responsibility and con-
cern. Four participants (P1, P3, P5, and P7)
claimed that they had a strong urge to extend
support to classroom teachers of Twice-Excep-
tional Students and render our contribution to
fulfilling the learning needs of such students.
This effort and teamwork supported and moti-
vated teachers to undertake the challenging task
of serving the needs of Twice-Exceptional Stu-
dents with the help of others. The collective prob-
lem-solving and provision of opportunities to
such students relieved the teachers who felt pres-
surized because of the responsibility on their
shoulders. Participants (P2, P6, and P8) ex-
pressed that the collaboration is expected to fos-
ter the best teaching practices to fulfil the learn-
ing needs of Twice-Exceptional Students. The
participants contributed by sharing both their
theoretical knowledge and practical experiences
to support teachers. The participants also em-
phasized the significance of collaboration in the
success of the school. Participant 4 mentioned,
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“I served as a classroom teacher for about 10
years. Ironically, I did not receive the due sup-
port. Hence, I commit to supporting all teachers
since administrator support is essential for a
teacher to fulfil the learning needs of Twice-Ex-
ceptional Students and ensure their academic
development. Although collaboration and sup-
port do not affect teachers’ proficiency, it does
strengthen their abilities.” The participant 8 said,
“It is easy to look back and make decisions based
on your past experiences. However, for inexperi-
enced teachers, it is challenging to make deci-
sions during critical times and hence, they rely
on teamwork and experienced and reliable peo-
ple to get the best possible solution to any is-
sue associated with Twice-Exceptional Students.
In short, collaboration and teamwork are the
solutions to all such problems.”

Need for Professional Development
Opportunities

Principals (P1, P5, and P7) believe that those
who have faced years of challenges are well-
positioned to support fellow teachers with their
wealth of experience and knowledge, enhancing
the quality of instruction for Twice-Exceptional
Students. However, it is crucial for principals to
avoid exerting undue influence on teachers’ de-
cision-making processes and instead provide
assistance within reasonable limits. Teachers,
too, are encouraged to actively engage in col-
laborative teamwork, considering relevant data
for informed decision-making. Participants em-
phasize the need for educators to embrace
change and not be hindered by influences from
those dominating the decision-making process.
All participants recognize the importance of stra-
tegically placed professional development op-
portunities in ensuring the success of Twice-
Exceptional Students’ instruction. Additionally,
they acknowledge the effectiveness of informal
meetings in boosting the success potential of
teachers working with Twice-Exceptional Stu-
dents. Participant 7 articulates this perspective
by saying that, “Collaboration and equity foster
an environment where ideas are proposed for
achieving team focus…… the professional de-
velopment achieved with time promoted collab-
oration and teamwork to extend support to gen-
eral education teachers in imparting education
to Twice-Exceptional Students.”

Participants identified a distinct form of self-
identified strength through the findings. They
strengthened their expertise by leveraging the
available professional development opportuni-
ties. Moreover, they demonstrated commitment
by organizing school meetings to provide teach-
ers of Twice-Exceptional Students with addition-
al professional development opportunities, aim-
ing to address the unique needs of these stu-
dents effectively. Participant 1 said, “Our academic
year starts with professional development. The
services are explained to the general education
teacher by the special education teachers in the
presence of the intermediate unit. We invest our
best efforts to offer the best possible educational
services to Twice-Exceptional Students.”

DISCUSSION

The themes unearthed in this investigation,
specifically “Principals’ Experiences in Collabo-
ration” and “Self-Identified Strengths,” signifi-
cantly augment our understanding within the
broader context of the principal’s role in sup-
porting the education of Twice-Exceptional Stu-
dents. The dynamic evolution of collaboration
over time aligns seamlessly with the ongoing
paradigm shift towards inclusive educational
practices, a trend underscored by Friend (2020),
highlighting its perpetual relevance in meeting
the diverse needs of learners. Recent studies
affirm that collaboration not only benefits stu-
dents but also fosters substantial professional
growth among educators (Cook et al. 2007). Ad-
ditionally, the research underscores the instru-
mental role that educators’ backgrounds and
expertise play in effectively addressing the dis-
tinctive needs of Twice-Exceptional Students
(Maker and Schiever 2010). The synergy of col-
laborative leadership emerges as a focal point,
echoing the sentiments of Harris (2013), who
emphasizes its pivotal role in school improve-
ment efforts. Furthermore, the study findings
lend tangible substance to the concept of col-
laborative leadership, emphasizing its practical
manifestation in activities such as team meet-
ings, aligning seamlessly with Harris’s (2013)
outlined principles of collaborative leadership.
This not only enriches our theoretical under-
standing but also underscores the pragmatic
application of collaborative leadership within the
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context of supporting Twice-Exceptional Stu-
dents. In essence, this study builds upon recent
research, providing critical insights into how
collaborative leadership practices are integral to
addressing the multifaceted needs of diverse
learners.

For second main theme, “Self-Identified
Strengths,” the findings resonate with Hattie’s
(2012) research, emphasizing the critical importance
of educators recognizing and leveraging their indi-
vidual strengths. This study, however, extends this
concept beyond individual teachers to the collab-
orative realm of principals, shedding light on the
broader impact that acknowledging personal
strengths can have within collaborative endeav-
ors. The keen interest demonstrated by princi-
pals in supporting teachers aligns seamlessly
with Gurr’s (2017) research, underscoring the
pivotal role of leadership in cultivating a sup-
portive school culture. Crucially, the findings of
present research go beyond perceiving this sup-
port as a mere managerial duty, revealing an in-
trinsic motivation rooted in a genuine concern
for addressing the learning needs of Twice-Ex-
ceptional Students. This aligns with the ethos
of creating a nurturing environment, as suggest-
ed by Gurr (2017), where leaders actively con-
tribute to the well-being and growth of their
teaching staff. The study highlights the recog-
nition among principals of the need for strategic
professional development opportunities, mirror-
ing the insights provided by Inan and Lowther
(2010). This aligns with the broader understand-
ing of ongoing professional development as a
catalyst for enhancing instructional practices, a
sentiment well-documented in educational liter-
ature, particularly in the work of Desimone (2009).
The study by Moore (2016) also confirmed how
principals identify the professional development
needs of their teachers, what types of profes-
sional development opportunities they put in
place, and how satisfied they are with the out-
comes. The study was conducted with K-5 and
K-8 elementary principals, and it investigated
the relationships between these factors, hold-
ing constant the socioeconomic and geograph-
ic variables. Additionally, a report from the Na-
tional Association of Elementary School Princi-
pals and Learning Policy found that 69 percent
of surveyed principals wanted more profession-
al development on equitably serving all learn-
ers, highlighting their recognition of the need
for strategic professional development oppor-

tunities (Levin et al. 2020). Importantly, present
findings emphasize that such opportunities ex-
tend beyond individual teacher benefits, play-
ing a pivotal role in the overall success of inclu-
sive educational practices. In essence, the study
augments recent research by intertwining the
recognition and utilization of individual strengths
with collaborative efforts, showcasing the inte-
gral role of supportive leadership in fostering a
conducive environment for effective teaching
and learning, especially within the unique con-
text of Twice-Exceptional Students.

CONCLUSION

This research aimed to explain how school
principals utilize their leadership skills to foster
conversations about inclusion, specifically con-
cerning Twice-Exceptional Students. The study
emphasizes the lack of understanding in this area
despite the recognized impact of strong leader-
ship on inclusive strategies. Scholars have long
studied inclusive practices for minority students
with disabilities, but the intricate needs of Twice-
Exceptional Students remain a nuanced chal-
lenge. The literature provides a guiding force, of-
fering suggestions for leaders and educators. The
research methodically explores the experiences and
perceptions of school principals engaged in col-
laborative efforts to support general education
teachers dealing with Twice-Exceptional Students.

The thematic analysis revealed two main
themes: “Principals’ Experiences in Collabora-
tion” and “Self-Identified Strengths.” The evo-
lution of collaboration over time highlighted the
transformative impact on teaching practices,
echoing the broader educational shift towards
inclusivity. The professional advantages of col-
laboration underscored the positive outcomes
observed in students when principals support
general education teachers effectively. The in-
fluence of background and expertise emphasized
the unique contributions of principals with a
special or gifted education background in fos-
tering collaboration and addressing challenges.
The theme of “Self-Identified Strengths” focus-
es on the identification and utilization of per-
sonal strengths through collaboration. It reflect-
ed the genuine urge of principals to support
teachers, highlighting the intrinsic motivation
driven by a concern for the learning needs of
Twice-Exceptional Students. The recognition of
the need for strategic professional development
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opportunities underscores the significance of
ongoing learning in enhancing instructional
practices.

RECOMMENDATIONS

The findings of this study contribute to the
existing knowledge base by providing nuanced
insights into how principals’ experiences in col-
laboration and self-identified strengths align with
and extend previous research on inclusive edu-
cation and leadership. The identified subthemes
offer practical implications for us as educational
leaders, contributing to our ongoing discourse
on effective strategies for supporting the educa-
tion of Twice-Exceptional Students within the
broader framework of inclusive education. We
encourage the integration of these insights into
our leadership practices, emphasizing their po-
tential to contribute meaningfully to our ongoing
discourse on optimal strategies for supporting
the diverse needs of Twice-Exceptional Students.

Furthermore, future researchers are recom-
mended to see how different leadership styles
or ways of communicating affect how effective
principals are in helping teachers of Twice-Ex-
ceptional-Students. Future studies could be
more extensive, using quantitative or a mix meth-
od research to confirm the effectiveness of the
school principals. We could also test different
ways of collecting information, like observing
teachers or looking at documents, to get a fuller
picture. Studies could examine the feasibility and
effectiveness of using technology or online tools
to support teachers of twice-exceptional students,
potentially addressing limitations in resources or
access to traditional support structures.

LIMITATIONS  AND  STRENGHTS

The research team, comprised of educators
(one of whom was a clinical psychologist, and
both of them had experience working with a spe-
cial student population), contributes diverse
expertise to enrich the study on Twice-Excep-
tional Students. This collective knowledge en-
sures a thorough and nuanced understanding
of this unique population, with the researchers’
personal connection facilitating insightful explo-
ration and identification with their experiences.
However the researcher’s personal connection

with population under investigation introduces a
potential bias, mitigated through reflexive jour-
naling but still acknowledged. The small research
team, though experienced, may limit diverse per-
spectives. Findings’ generalizability may be re-
stricted due to the specific context and popula-
tion, urging caution in broader applications. Ac-
knowledging the subjectivity of reflexive journal-
ing, variations in interpreting personal experienc-
es are recognized. While relying solely on the-
matic analysis, exploring additional validation
methods could offer a more comprehensive un-
derstanding of qualitative data.
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